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PLEASE READ THE FOLLOWING NOTES BEFORE CONSULTING THE TABLE.

Introduction 

This document was produced to support practitioners in the transition between the Foundation Stage and key Stage 1 by providing a detailed mapping of Foundation Stage Profile points against National Curriculum levels.

It is intended to be used as a guide only.

The Foundation Stage Profile is the sole statutory assessment required in the Foundation Stage.

When attempting to link Foundation Stage Profile to National Curriculum it is important to bear in mind some essential factors around the nature, structure and purpose of both the Foundation Stage Profile and the P scales.

Foundation Stage Profile

· The scale points are not necessarily hierarchical.

· Corresponding scale points across different areas of learning or across strands within an area of learning are not necessarily equivalent.

· Strands of the Foundation Stage Profile do not equate directly to National Curriculum attainment targets e.g. in Communication, language and literacy there are four scales corresponding to the three attainment targets for English. Linking sounds and letters will link to both reading and writing.

· In certain areas of learning there may be only one scale point linking to a National Curriculum subject e.g. creative development and knowledge and understanding of the world.

P Scales

· The P scales are a set of differentiated performance criteria, a set of “best fit” descriptors to support teacher judgements of pupil progress, experience and attainment working below Level 1 NC.

· As with the National Curriculum, the P scales relate to subject teaching for pupils aged 5-16.

· P scales are not appropriate for pupils working within the Foundation Stage.

· P scales are not designed to assess normal child development or as an assessment of SEN.  

For these reasons the links do not and can not indicate equivalence.

Links have been made only where they were felt to be obvious and not tenuous.

Understanding the Table

The left –hand column contains the 9 scale points of each area of learning or strand within that area.

 The middle column contains the exemplification of each point lifted directly form the Foundation Stage Profile handbook.

The right – hand column contains the P-scale (or part of) or National Curriculum level (or part of) which links to the scale point.

Where a cell has been left blank it was felt that a useful link could not be made.

The right-hand column includes some sub–levels at level 1. These are taken from “Supporting the Target Setting Process” (DfES 1998) and may not be familiar to all practitioners. 

Where a scale point does not wholly equate to the corresponding National Curriculum level the relevant aspect of the level descriptor has been highlighted in bold.

When using the short table it is important to remember that the P scales identified correspond to individual Profile points and do not represent a cumulative score.

Using the Table

The table can help both to identify achievement of individual children at the end of Foundation Stage and the next steps in their learning e.g.

· A child who has attained 9 scale points in most areas of learning has achieved all of the early Learning Goals and is definitely ready for National Curriculum in the autumn term of year 1. In some cases the child may be already working well within National Curriculum up to level 2.

· A child who consistently attains between 6 and 8 points has achieved most of the learning goals and is ready for national curriculum in the autumn term of year 1.

· A child who typically achieves between 4 and 5 points in each area of learning will require a more Foundation Stage based curriculum in the autumn term of year 1 and will continue to need to be assessed against the Foundation Stage Profile or P scales.

· A child who consistently achieves between 0 and 3 points in each area of learning indicates a special educational need and further intervention and / or assessment may be appropriate.

The table can support curricular target setting as the Foundation Stage Profile identifies areas of the curriculum that may need additional focus either at individual or cohort level.

The table can strengthen subject leader and assessment coordinator knowledge of the Foundation stage Curriculum and give them an understanding of the pitch of the Early Learning Goals and Stepping Stones.

The table can aid whole – school planning by identifying areas of low achievement and indicating where intervention needs to be targeted.

The table can support curriculum provision and continuity. 

Links to Key Stage 1 outcomes

“Linkages to key stage 1 outcomes should be approached with caution.  Key stage 1 National Curriculum tests are carefully designed to measure specific aspects of the English and mathematics curriculum.  The Foundation Stage Profile is a whole key-stage, whole curriculum teacher assessment designed to assess both affective and cognitive aspects of learning. 

The Foundation Stage Lead inspectors looking at the Foundation Stage Profile data may make reasonable assumptions about children’s attainment and the progress they should make as they move into key stage 1 and 2.  For example, children achieving a total of six points on all scales might reasonably be expected to reach level 2B in key stage 1 assessments.  Children achieving a total of eight points on all scales might reasonably be expected to reach level 3 in key stage 1 assessments.” (QCA 2006)
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Personal, social and emotional development
	Dispositions and attitudes
	Profile exemplification
	National Curriculum


	1. Shows an interest in activities through observing or participation
	The child shows curiosity, displaying a brief interest in activities by watching or listening for a short time or by joining in, sometimes with adult support
	P4Pupils take part in familiar tasks or activities with support from others.

	2. Dresses, undresses and manages own personal hygiene with adult support
	With some support, the childis able to dress and undress for outdoor or physical activities
	

	3. Displays high levels of involvement in self chosen activities
	Through a widening range of activities the child shows high levels of involvement, for example becoming involved in a self-chosen activity, which s/he perseveres to complete. If interrupted, s/he would be keen to return to the activity.
	

	4. Dresses and

undresses independently

and manages own personal hygiene
	The child shows personal independence, putting on outdoor clothes, washing hands or pouring out drinks at snack time.
	

	5. Selects and uses activities and resources independently
	When taking part in self-initiated or adult instigated activities, the child selects resources from the range provided and can add to these by choosing from other resources which are accessible.
	P8 Pupils choose, initiate and follow through new tasks and self-elected activities.

	6. Continues to be interested, motivated and excited to learn
	The child engages in a range of activities. S/he displays motivation to learn, through attentiveness and perseverance. S/he may show excitement when anticipating and participating in some of these.
	


	7. Is confident to try new activities, initiate ideas and speak in a familiar group
	When new classroom activities are introduced, the child is confident to try them. S/he initiates ideas, either by trying things out individually, or by making suggestions when working in a small group. The child speaks confidently in a familiar group, for example asking and answering questions during book-sharing sessions or describing some of her/his experiences to other children This may be demonstrated in small groups, for example the child describing to the group a model s/he has made in a construction activity, or in larger group situations such as circle time.
	

	8. Maintains attention and concentrates
	The child is attentive and able to concentrate well, for example listening attentively while the practitioner describes the range of activities on offer or reads a story aloud.
	

	9. Sustains involvement and perseveres, particularly when trying to solve a problem or reach a satisfactory conclusion
	When taking part in a range of challenging activities, the child sustains very high levels of involvement, often showing reluctance to leave an activity until reaching an outcome which s/he considers satisfactory. The challenging activities include some instigated by the practitioner as well as those initiated by the child.
	


	Social development
	FSP exemplification
	National Curriculum


	1. Plays alongside others
	The child plays alongside others, sometimes using the same materials or resources.
	P4 Pupils engage in parallel play with several others.

	2. Builds relationships through gesture and talk
	Relationships are sustained or initiated through talk, which may consist of single words or short phrases.  Communication can also be accompanied by the child’s use of body language, such as facial expressions and gestures, to build relationships (for example smiling or handling a toy to another child.)
	

	3. Takes turns and shares with adult support
	Depending on the activity and the availability of adult support, the child works as part of a group for short periods of time, for example playing ring games such as pass the parcel and cards games such as picture dominoes or pairs.
	P5 Pupils take part in work or play involving two or three others

	4. Works as part of a group or class, taking turns and sharing fairly
	When working as part of a large or small group, the child takes turns and shares fairly, for example waiting patiently for a turn to feed a baby animal, or sharing the resources when playing in the sandpit.
	P6 Pupils respond to others in group situations, playing or working in a small group cooperatively, for example taking turns appropriately.

	5. Forms good relationships with adults and peers
	The child forms good relationship with others, including adults and children within the setting.  For example, when children and practitioners from other classes visit, s/he is friendly and welcoming.  When selecting food at dinner time the child will speak to the adult serving the meals with some awareness of courtesy.
	P7 pupils make purposeful relationships with others in group activities.

	6. Understands that there need to be agreed values and codes of behaviour for groups of people, including adults and children, to work together harmoniously
	The child knows the classroom rules and can offer explanation about why it is important to try to keep to them.  For example, s/he would understand that running in the classroom could cause an accident.
	P8 Pupils understand agreed codes of behaviour which help groups of people to work together.


	7. Understands that people have different  needs, views, cultures and beliefs that  need to be treated with respect
	The child’s behaviour indicates that s/he is developing awareness of the need to respect and value others.  S/he enjoys sharing information about her/his own culture and beliefs and shows interest and enjoyment in cultural and religious differences.
	P8 Pupils are often sensitive to the needs and feelings of others 

	8. Understands that s/he can expect others to treat her/his needs, views, cultures and beliefs with respect
	The child has a positive self-image and shows that s/he is comfortable with her/himself.
	P8 Pupils show respect for themselves and others

	9. Takes into account the ideas of others
	The child works collaboratively with others, listening to their ideas.  S/he takes appropriate account of these ideas, at times showing a willingness to change or adapt plans in response to constructive suggestions from other children.
	


	Emotional development
	Profile exemplification
	National Curriculum


	1. Separates from main carer with support
	On arrival for the daily session, the child needs support in identifying a person or activity to provide initial security.
	

	2. Communicates freely about home and community
	The child may talk about significant personal events or bring objects or a home/school book to share  with the group.
	P5 Pupils join in discussions by responding appropriately to simple questions about familiar events or experiences.

	3. Expresses needs and feelings in appropriate ways
	The child expresses needs and feelings appropriately, sometimes with adult support.
	P5 Pupils combine two elements of communication to express their feelings, needs and choices

	4. Responds to significant experiences, showing a range of feelings where appropriate
	The child responds appropriately to experiences showing a range of feelings, with only occasional need for adult support.
	

	5. Has a developing awareness of own needs, views and feelings and is sensitive to the needs, views and feelings of others
	The child can communicate needs, views and feelings verbally, for example stating that s/he is unable to see the book during a story session, or confidently explaining that s/he does not want to  handle the bread dough, because of its texture.  When taking art in a range of activities, the child listens to the ideas and suggestions of others.  S/he observes and hears the needs and feelings which they express, for example during ‘circle time’.  S/he may also alert an adult to another’s needs, for example telling the practitioner when another child is upset.  Although aware, s/he does not always respond to the needs of others.
	P6 Pupils may show concern for others.

	6. Has a developing respect for own culture and beliefs and those of other people
	Through the celebration of cultural and religious events and range of other activities, the child begins to develop respect for own and others’ cultures and beliefs.  The child may demonstrate through his/her behaviour an understanding that different artefacts, rituals, events, etc are precious or important to different families, communities or cultures.
	


	7. Considers the consequences of words and actions for self and others
	In discussions, for example at ‘circle time’, the child shows a developing awareness of the consequences of words and actions.  The child is normally able to reflect this awareness in his/her actions and behaviour.
	P7 Pupils judge right and wrong on the basis of the consequences of their actions.

	8.Understands what is right, what is wrong and why
	The child shows understanding of the difference between right and wrong in familiar situations, for example understanding why it is right to do certain things.  S/he is beginning to be able to control her/his behaviour to reflect this understanding.
	P8 Pupils show a basic understanding of right and wrong in familiar situations.

	9. Displays a strong and positive sense of self identity and is able to express a range of emotions fluently and appropriately
	The child displays her/his sense of identify by clearly articulating likes, dislikes and preferences.  S/he expresses emotions, such as pleasure or anxiety, fluently and appropriately, and demonstrates self-discipline and self-regulation in consistent and appropriate ways.
	


Communication, Language and Literacy

	Language for communication and thinking
	Profile exemplification
	National Curriculum



	1.  Listens and responds
	At this stage, interaction with others is characterised mainly by the child’s listening and responding to what others say through words and/or gestures. Sh/e rarely initiates talk. Assessment should be made on the basis of the child’s achievement in her/his preferred language. For some children, this may be a recognised sign language or Picture Exchange Communication symbol system.
	P4 Pupils respond appropriately to simple requests which contain one key word, sign or symbol in familiar situations, for example, ’Get your coat’, ‘Stand up’ or ‘ Clap your hands’.
P4 (Reading) Listens and responds to familiar rhymes and stories.

P5 Responds to simple questions about familiar events or experiences by vocalising, using gestures, symbols, or signing for example  ‘Where is the ball?’ ‘What are you doing?’  ‘Is it yellow?’  Follow requests and instructions containing two key words, signs or symbols, for example, ‘put the spoon in the dish’, ‘Give the book to Johny’.

	2.  Initiatives communication with others, displaying greater confidence in more informal contexts
	The child talks and listens with emerging self-confidence in informal contexts, for example role-play or snack time. S/he responds willingly but is less likely to instigate talk during more adult –led group activities such as story time. Again, assessment should be based on achievement in the child’s preferred language.
	P6 Pupils respond to others in group situations, for example, taking turns appropriately in a game such as ‘Pass the parcel’. They follow requests and instructions with three key words, signs or symbols, for example, ‘Give me the little red book’.

	3.  Talks activities through reflecting on and modifying actions
	The child reveals her/his thinking through speech or other forms of communication. As the child reflects, s/he may modify actions or solve problems.
	

	4.  Listens with enjoyment to stories, songs, rhymes and poems, sustains attentive listening and responds with relevant comments, questions or actions.
	The child listens attentively and with enjoyment, to stories, rhymes etc, which s/he is able to recall in increasing detail, for example, by sequencing pictures or cards. When listening to suggestions or explanations, s/he responds appropriately trough actions or comments, or by asking relevant questions.
	P7 Listens, attends to and follows stories for short periods of time.  With support, attends to and answers questions from adults and peers about experiences, events and stories, for example, ‘Where has the boy gone?’
P8 They respond appropriately to questions about why or how, for example ‘Why does a bird make a nest?’, ‘How do we copy this picture?’


	5.  Uses language to imagine and recreate roles and experiences
	During a range of activities for example, role –play, the, child uses language to imagine, act out or develop experiences.
	P8 Takes part in role play with confidence

P7 Contributes appropriately …in… role play.  (See also item 2)

P7 Communicates ideas, about present, past and future events and experiences, using simple phrases and statements, for example, ‘we are going to the cinema on Friday’

	6 Interacts with others in a variety of contexts, negotiating plans and activities and taking turns in conversation
	The child interacts with others, taking account of what they say and using language to negotiate plans and activities.
	P7  Contributes appropriately one to one and in small group discussions and role play



	7 Uses talks to organise, sequence and clarify thinking ideas, feelings and events, exploring the meaning and sounds of new words
	The child often uses language rather than action to rehearse and reflect on experiences and to clarify ideas and feelings. S/he may talk her/himself or others through challenging activities.
	P7 Communicates ideas, about present, past and future events and experiences, using simple phrases and statements, for example, ‘we are going to the cinema on Friday’


	8 Speaks clearly with confidence and control, showing awareness of the listener
	The child speaks clearly and with confidence in familiar groups, and also with people other than those who are well known to him / her. There is an awareness of the listener e.g. by the child’s use of conventions such as greetings or courtesies or by his/her conclusion of some detail when offering accounts or explanations.
	1B Communicates clearly about matters of interest to individuals and groups… Conveys meaning, making what they communicate relevant and interesting to the listener.

1A Communicates clearly about matters of interest, taking turns in a range of situations and groups. Follows what others say and usually responds appropriately. Conveys meaning, sustaining his/her contribution and the listener’s interest.

AT1 L1 Pupils talk about matters of immediate interest. They listen to others and usually respond appropriately. They convey simple meanings to a range of listeners, speaking audibly, and begin to extend their ideas or accounts by providing some detail.

	9 Talks and listens confidently and with control, consistently showing awareness of the listener by including relevant detail.  Uses languages to work out and clarify ideas, showing control of a range of appropriate vocabulary
	Talks and listens very confidently in a wide range of situations sometimes adapting vocabulary and tone of voice to the particular situation.

Uses appropriate vocabulary in explaining ideas clearly. Shows an awareness of the listener by including relevant details e.g. when describing events or activities which took place when the listener was not present.
	AT1L2 Pupils begin to show confidence in talking and listening, particularly where the topics interest them. On occasions, they show awareness of the needs of the listener by including relevant detail. In developing and explaining their ideas they speak clearly and use a growing vocabulary. They usually listen carefully and respond with increasing appropriateness to what others say. They are beginning to be aware that in some situations a more formal vocabulary and tone of voice are used.


	Linking sounds and letters
	FSP exemplification
	National Curriculum



	1 Joins in with rhyming and rhythmic activities


	The child takes an active part in singing and rhyming activities, joining in with some of the words and following the rhythm.
	P4 Listens and responds to familiar rhymes and stories

	2 Shows an awareness of rhyme and alliteration


	The child is increasingly aware of rhyme in songs and poems. S/he sometimes distinguishes one sound from another or notices when words begin with the same sound.
	

	3 Links some sounds to letters


	The child hears some sounds and links them to specific letters, for example the letters in her/his name, and is able to recognise them.
	P7 Recognises some letters by shape and sound.

	4 Links sounds to letters, naming and sounding letters of the alphabet
	Across a range of activities, the child is able to name and sound letters of the alphabet and can recognise all or almost all of them.
	P8 Recognise the letters of the alphabet by shape and sound

	5 Hears and says initial and final sounds in words
	When sounding out words, the child distinguishes and says initial and final sounds.
	1B … can identify initial and final sounds in unfamiliar words.

	6 Hear and says short vowel sounds within words
	The child identifies some short vowel sounds, mainly in simple words with a CVC pattern.
	

	7 Uses phonic knowledge to read simple regular words
	The child uses his/her emerging phonic knowledge to read a range of simple words, particularly CVC words, some of which are unfamiliar.
	1B With support, they use their knowledge of letters, sounds and words to establish meaning when reading aloud

AT2 L1 With support, uses his/her knowledge of letters, sounds and words to establish meaning when reading aloud

	8 Attempts to read more complex words, using phonic knowledge
	S/he attempts to read more complex words, sometimes with adult support.
	AT2 L1 Uses knowledge of letters, sounds and words to read simple texts with meaning

	9 Uses knowledge of letters, sounds and words when reading and writing independently 
	In her/his independent reading and writing, the child uses a range of strategies when tackling unfamiliar words, including fluent and appropriate use of phonic knowledge.
	AT2 L2 Pupils’ reading of simple texts shows understanding and is generally accurate. They express opinions about major events or ideas in stories, poems and non-fiction. They use more than one strategy, such as phonic, graphic, syntactic and contextual, in reading unfamiliar words and establishing meaning.   


	Reading
	Profile exemplification
	National Curriculum



	1 Is developing an interest in books
	The child takes part in book-sharing activities, listening to stories with interest or choosing to look at books in the book area.  S/he handles books appropriately, turning pages and looking at pictures.
	P4 Shows some understanding of how books work, for example, turning pages and holding the book the right way up

	2 Knows that prints conveys meaning
	The child can distinguish between pictures and print and recognises that information can be relayed in the form of print.
	P5 Selects a few words, signs and symbols with which he/she is familiar and derives some meaning from text, symbols or signs presented in a way familiar to him/her

	3 Recognises a few familiar words
	The child recognises some familiar words, for example her/his own name and common words in the environment.
	P6 Pupils select and recognise or read a small number of words or symbols linked to a familiar vocabulary, for example, name, people, objects or actions. They match letters and short words.

	4 Knows that in English print is read from left to right and top to bottom
	Assessments of scale points 4 to 9 should be in English (or BSL or sign-supported English), reflecting the child’s emerging competence in the language.  The child follows print, for example when listening to taped stories or pretending to read, usually by pointing with a finger, from left to right and from top to bottom of the page.
	P7 Understands the conventions for reading, for example, following text left to right, top to bottom and page following page

	5 Shows an understanding of the elements of stories, such as main character, sequence of events and openings
	When discussing a familiar story the child identifies the main characters and sequence of events. S/he understands that these elements are common to most stories. Stories that s/he knows very well are used as a basis for further development e.g. through child’s imaginative play.
	

	6 Reads a range of familiar and common words and simple sentences independently
	With encouragement the child gains meaning from simple story texts, making some use of a range of cues including knowledge of the story or context, what makes sense grammatically and word / letter recognition. S/he reads at least 20 common words in a range of contexts.
	P8 Recognise their own names and some familiar words, signs or symbols.

 


	7 Retells narratives in the correct sequence, drawing on language patterns of stories
	The child retells the main points or events of a simple narrative in the correct sequence using linking language. Particular language patterns such as once upon a time or not I said the cat are remembered and used.
	

	8 Shows an understanding of how information can be found in non-fiction texts to answer questions about where, who, why and how
	The child distinguishes fiction and non – fiction texts. S/he is developing an understanding of how to find information in non-fiction texts e.g. by using the contents page.
	

	9 Reads books of own choice with some fluency and accuracy
	The child uses a range of strategies to read simple texts independently with fluency and understanding. Examples of suitable books Hold Tight Bear, Not Now Bernard, Titch, or Nandy’s bedtime. S/he may need adult help when tackling an unfamiliar or complex text.
	AT2 L2 Pupil’s reading of simple texts shows understanding and is generally accurate.. They use more than one strategy such as phonic, graphic, syntactic and contextual in reading unfamiliar words and establishing meaning. 


	Writing
	Profile Exemplification
	National Curriculum



	1 Experiments with mark making, sometimes ascribing meaning to the marks
	The child makes marks, choosing from a variety of markers such as brushes, pens and pencils and observing the effect of moving the marker across a surface.  S/he may not always ascribe a meaning to these marks, although there is a general awareness of the writing process.
	P4 Understands that marks and symbols convey meaning.  Makes marks or symbols in his/her preferred mode of communication

	2 Uses some clearly identifiable letters to communicate meaning
	The letters which the child produced, for example in a role-play context, may be from her/his own name.  S/he assigns a meaning to what has been written.  There is often no sound/symbol match at this stage.
	P6 

Pupils produce or write their name in letters or symbols. They copy letter forms, for example, labels and/or captions for pictures or for displays.

	3 Represents some sounds correctly in writing
	The child’s attempts at writing words including some appropriate letters, usually in the initial position.
	

	4 Writes own name and other words from memory
	Assessments of scale points 4 to 9 should be in English(or BSL or sign-supported English), reflecting the child’s emerging competence in the language.

The child writes at least her/his first  name as well as some other words.  These may be key words currently featured in literacy sessions and/or words that are important to him/her, such as ‘mum’, ‘dad’, ‘cat’ and perhaps the names of other family members.
	P7 Aware of the sequence of letters, symbols and words, for example, selecting and linking symbols together, writing own name correctly from memory and one or two other simple words

	5 Holds a pencil and uses it effectively to form recognisable letters, most of which are correctly formed
	Child’s writing consists of recognisable letters. When assessing this criterion the practitioner should observe the child while engaged in a writing activity to establish that the child is holding a pencil effectively and that the letters are generally correctly formed e.g. by the use of the anti-clockwise movement and the retracing of vertical lines where appropriate.
	1B At least half the letters of the alphabet are correctly formed and orientated.
AT3 L1 Letters are usually clearly shaped and correctly orientated. 


	6 Attempts writing for a variety of purposes, using features of different forms
	Often in a role play context the child attempts writing for a range of purposes e.g. writing a shopping list, doctor’s prescription, instructions for playing a game or a letter to Father Christmas. S/he may also write stories. Features of different forms such as lists or labels are evident.
	P8 Pupils show awareness  that writing can have a range of purposes, for example, in relation to letters, lists or stories.

	7 Uses phonic knowledge to write simple regular words and make phonetically plausible attempts at more complex words
	The child’s efforts are phonetically plausible when s/he writes simple regular words and particularly when she attempts to write more complex words sometimes with adult support.
	AT3 L1 Simple monosyllabic words are usually spelt correctly and where there are inaccuracies the alternative is phonetically plausible. 



	8 Begins to form captions and simple sentences, sometimes using punctuation.
	A child attempts to write simple sentences sometimes using capital letters and full stops. She may need adult support.
	AT3 L1 Pupil’s writing communicates meaning through simple words and phrases. In their reading or their writing pupils begin to show an awareness of how full stops are used. 

	9 Communicates meaning through phrases and simple sentences with consistency in punctuating sentences
	The child attempts writing in a variety of forms using an appropriate range of vocabulary. The text is readable as words are either spelt correctly or are phonetically plausible. Letters are reasonably consistent in size and spacing between words is generally consistent. What is written makes sense and there is some consistency in the use of capital letters and full stops.
	1A Pupils use phrases and simple sentences to convey ideas, making some choices of appropriate vocabulary and some words are spelt conventionally. Pupils make some use of full stops and capital letters.

AT3 L2 Pupils writing communicates meaning in both narrative and non-narrative forms, using appropriate and interesting vocabulary and showing some awareness of the reader. Ideas are developed in a sequence of sentences, sometimes demarcated by capital letters and full stops. Simple monosyllabic words are usually spelt correctly and where there are inaccuracies the alternative is phonetically plausible.
In hand-writing letters are accurately formed and consistent in size. 


Mathematical Development

	Numbers as labels and for counting
	Profile exemplification
	National Curriculum

	1 Says some number names in familiar contexts, such as nursery rhymes
	The child joins in number rhymes and songs such as ‘One potato, two potatoes, three…’, ‘This old man, he played one…’ etc. The child sometimes refers to numbers in role –play. For example, setting the table for tea s/he may say, ‘One, two cups’.
	P5 Responds to and joins in with familiar number rhymes, stories, songs and games

	2 Counts reliably up to 3 everyday objects
	The child counts up to three objects and counts out or takes a specified number of things from a larger collection of objects, eg coins, beads, bricks, pencils etc.
	P6 Counts reliably to three and makes sets of up to three numbers

	3 Counts reliably up to 6 everyday objects
	The child counts up to six objects and counts out or takes a specified number of things from a larger collection of objects (see above)
	P7 Can count reliably at least 5 objects

	4 Says number names in order


	The child recites the number names in sequence, counting
	P7 Joins in with rote counting to 10

	5 Recognises numerals 1 to 9
	The child consistently recognises numerals on number tracks, birthday cards, books, clock faces, die. S/he may also spot numbers around the school or on a walk and say what they are.
	1C Reads most numbers up to 10 in familiar contexts.

1B Reads numbers up to 10 in a range of settings.

AT2 L1 Pupils count, order, add and subtract numbers when solving problems involving up to 10 objects. They read and write the numbers involved.

	6 Counts reliably up to 10 every day objects
	The child counts up to 10 objects and counts out or takes a specified number of things from a larger collection of objects e.g coins, beads, counters ,bricks, pencils etc
	1C They count from one to ten objects, for example, counting chairs around a table, cups on a tray, people on a bus.


	7 Orders numbers up to 10


	The child arranges in order a complete set of numbers from 1 to 10.
	1B Orders numbers up to 10 in a range of settings.

AT2 L1 Pupils count, order, add and subtract numbers when solving problems involving up to 10 objects. They read and write the numbers involved.


	8 Uses developing mathematical ideas and methods to solve practical problems
	The child solves or attempts to solve problems encountered in the classroom or in role play by applying mathematical ideas and methods. S/he explores problems such as missing numbers, grouping ,sharing and estimation and responds to questions such as what could we try next or how shall we do it e.g. she estimates the number of coins in the till or whether there are sufficient pieces of fruit, cartons of milk for each child. The child makes number labels for resources in the classroom of for things in the shop/café.
	P8 (U&A) Begins to use developing mathematical understanding of counting to solve problems encountered in playing games or other work



	9 Recognises, counts, orders and writes numerals up to 20
	The child has a secure understanding of numbers to 20 counting objects and recognising and writing numbers accurately. There may be an occasional reversal of numerals or 2 digit numbers but the child is developing a good understanding of place –value. S/he is able to order numbers to 20 including ordering a given set of randomly selected numbers. S/he demonstrates understanding of numbers to 20 by using and applying them in practical contexts and problem solving.
	At2 L2  Pupils count sets of objects reliably and use mental recall of addition and subtraction facts to 10. They begin to understand place value of each digit in a number and use this to order numbers up to 100. They choose the appropriate operation when solving addition and subtraction problems. They use the knowledge that subtraction is  the inverse of addition. They use mental calculation strategies to solve number problems involving money and measures. They recognise sequences of numbers including odd and even numbers. 




	Calculating
	Profile Exemplification
	P Scales (Number)

	1 Responds to the vocabulary involved in addition and subtraction in rhymes and games
	The child joins in rhymes and songs such as ‘Five currant buns’, etc.  In role-play or practical classroom contexts, s/he begins to use some of the vocabulary involved in addition and subtraction, for example ‘one’s gone’, ‘some left’, ‘one more’.
	P5 Responds to and joins in with familiar number rhymes, stories, songs and games

	2 Recognises differences in quantity when comparing sets of objects
	The child compares two groups of objects and recognises differences between unequal groups.
	P6 They demonstrate an understanding the concept of ‘more, for example, indicating that more cups, counters, food items are required.


	3 Find one more or one less from a group of up to 5 objects
	In practical contexts with everyday objects or groups of children (or using fingers to model the numbers), the child is able to find one more or one less, for example ‘There are three people on the bus.  One more person gets on (another child joins the group).  So now there are … yes, four.’
	P7Pupils demonstrate an understanding of ‘less’, for example, indicating which bottle has less water in it.
 In practical situations they respond to ‘add one’ to a number of objects, for example, responding to requests such as add one pencil to the pencils in the pot, add one sweet to the dish.


	4 Relates addition to combining two groups
	Using everyday objects the child finds how many there are in two groups by combining and counting them.
	1C In practical situations they use the vocabulary involved in adding and subtracting and demonstrate an understanding of addition as the combining of two or more groups of objects, for example, using everyday objects, the pupil finds how many there are in two groups by combining and counting them.
AT2 L1 Pupils count, order, add and subtract numbers when solving problems involving up to 10 objects. 

	5 Relates subtraction to taking away
	Using everyday objects the child says how many objects are left when some are eaten, taken away or hidden by counting them, taking some away and then counting those that are left e.g. s/he counts how many pennies she has to spend, buys an item in the shop and then counts how many pennies are left.
	1C In practical situations they use the vocabulary involved in adding and subtracting and demonstrate an understanding of addition as the combining of two or more groups of objects, for example, using everyday objects, the pupil finds how many there are in two groups by combining and counting them.
AT2 L1 Pupils count, order, add and subtract numbers when solving problems involving up to 10 objects. 


	6 In practical activities and in discussion, begins to use the vocabulary involved in adding and subtracting
	In practical contexts using objects or by modelling with apparatus or fingers, the child understands and begins to use vocabulary involved in addition and subtraction, such as ‘add’, ‘take away’, ‘makes’, ‘altogether’, ‘how many’, etc
	1C In practical situations they use the vocabulary involved in adding and subtracting and demonstrate an understanding of addition as the combining of two or more groups of objects, for example, using everyday objects, the pupil finds how many there are in two groups by combining and counting them.

	7 Finds one more or one less than a number from 1 to 10
	The child responds to instructions involving one more or one less in practical contexts such as the classroom ‘shop’ or ‘café’, for example working out how many cakes are left after selling one.  S/he responds to question such as, ‘What is one more/less than…?’
	P8 

In practical situations they respond to ‘add one’ to or ‘take one away’ from a number of objects, for example, adding one more to three objects in a box and say, sign or indicate how many are now in the box; at a cake sale saying, signing or indicating how many cakes are left when one is sold.

	8 Uses developing mathematical ideas and methods to solve practical problems
	In a range of real or role-play contexts, the child explores and solves practical problems such as doubling, halving, grouping and sharing, using his/her own methods.  For example, s/he finds different ways of separating 10 objects into two groups, shares food or classroom resources equally, pairs objects such as knives and forks and decides how many are needed to have equal numbers of each.  The child also uses simple amount of money in role-play to pay and give change.
	AT1 L1 Pupils use mathematics as integral part of classroom activities. They represent their work with objects or pictures and discuss it.

 

	9 Uses a ranges of strategies for addition and subtraction, including some mental recall of number bonds
	The child uses a range of strategies for addition and subtraction such as counting on, counting back and counting up as appropriate.  S/he displays mental recall of some addition and subtraction facts, including some addition doubles and pairs of numbers that total 10.
	At2 L2 Pupils count sets of objects reliably and use mental recall of addition and subtraction facts to 10. They begin to understand place value of each digit in a number and use this to order numbers up to 100. They choose the appropriate operation when solving addition and subtraction problems. They use the knowledge that subtraction is  the inverse of addition. They use mental calculation strategies to solve number problems involving money and measures. They recognise sequences of numbers including odd and even numbers. w/towards 

AT1 L2 Pupils select the mathematics they use in some classroom activities. 




	Shape, space and measures
	Profile Exemplification
	P Scales (Using and applying) mathematics/shape, space and measure)

	1 Experiments with a range of objects and materials showing some mathematical awareness
	The child shows an interest in shape and space by playing with shapes, constructing models, arranging objects, threading beads, etc
	P5 (S,S&M) Explores the position of objects, for example, putting objects in and out of containers or lining them up
P6 (S,S&M) Manipulates three dimensional shapes

	2 Sorts or matches objects and talks about sorting
	The child sorts everyday objects and matches some shapes by recognising similarities but is generally unable to give an explanation, giving a personal reason, such as ‘I like these’ for her/his sorting or matching.
	P5 (U&AM) Pupils sort or match objects or pictures by recognising similarities, for example, matching shoes or socks by placing next to one placed by an adult; find matching pairs from a collection of pictures; collecting objects given one criterion e.g. blue or big.

	3 Describes shapes in simple models, pictures and patterns
	The child describes simple shapes using everyday language.
	P7 (S,S&M) They pick out described shapes from a collection, for example, picking out all the round shapes in the classroom, finding shapes with straight edges, fitting shapes into matching holes.

	4 Talks about, recognises and recreates simple patterns
	The child recognises and is able to describe simple patterns on textiles, pottery, necklaces etc.  Using counters, 2D shapes, paint, computer programs or other media the child makes simple repeating patterns.  S/he may also spontaneously spot patterns experienced in the environment.  For example, seeing some children waiting in a queue and saying, ‘Look it’s boy, girl, boy, girl.’
	P8 (U&AM) 

Pupils talk about, recognise and copy simple repeating patterns and sequences, for example, recognising and describing simple repeating patterns on textiles or necklaces from different cultures; recognising and describing a pattern of socks on a line; joining in a pattern of hand claps; talking about and copying patterns such as beats in familiar music; shapes made by hand and feet in damp sand; sponge prints.


	5 Uses everyday words to describe position
	The child understands and sometimes uses everyday languages to describe position, for example ‘under’, ‘in’, ‘on’, ‘between’, ‘over’ etc.  For example, s/he describes where objects are in pictures or in the classroom and describes simple journeys or movements on a track.  The child also understands instructions relating to position, for example in physical activities or moving around the school.
	P7 (S,S&M) Uses familiar words when he/she… describes position

 

	6 Uses language such as ‘circle’ or ‘bigger’ to describe the shape and size of solids and flat shapes
	The child understands and sometimes uses the appropriate language when talking about and comparing solid objects and flat shapes.  In context, s/he understands and uses words such as ‘shape’, ‘flat’, ‘curved’, ‘round’, ‘straight’, ‘corner’, ‘side’, ‘end’, ‘roll’, ‘slide’, etc
	P8 (S,S&M) 

They respond to mathematical vocabulary such as ‘straight’, ‘circle’, ‘larger’ to describe the shape and size of solids and flat shapes, for example, when shopping, pupils find boxes with straight edges to pack into the carrier bag; identify the larger circle when stacking two cans. They describe shapes in simple models, pictures and patterns, for example, stamping shapes in sand and describing them, using a set of flat shapes to make pictures or patterns, naming some of the shapes used, identifying specific shapes from pictures, simple models or patterns.


	7 Uses language such as ‘greater’, ‘smaller’, ‘heavier’ or ‘lighter’ to compare qualities
	The child understands and sometimes uses the appropriate language to compare quantities.  For example, following a focused activity comparing the mass of different materials or the capacity of two containers, the child may use terms such as ‘heavier’, ‘lighter’, ‘more’, ‘less’, etc.  At other times, s/he may demonstrate understanding without using the comparative term, for example, ‘I’ll carry the heavy one.’
	L1C (S,S&M) they order objects, for example, by indicating the ‘heavier’ or ‘shorter’ object in a pair.
AT3 L1 They measure and order objects using direct comparison and order events. 

	8 Uses developing mathematical ideas and methods to solve practical problems
	In a range of contexts, the child demonstrates the ability to solve practical problems.  For example, s/he chooses suitable components for a model, adapts or cuts materials to size, uses appropriate 2D shapes for representational pictures, etc
	AT1 L1 Pupils use mathematics as integral part of classroom activities. They represent their work with objects or pictures and discuss it.

 

	9 Uses mathematical language to describe solid (3D) objects and flat (2D) shapes
	S/he names common 2D shapes and 3D objects such as circle, triangle, square, rectangle, star, cube, cuboids, pyramid and sphere.  The child is able to identify 2D shapes and 3D objects from descriptions of their properties and increasingly describes shapes and objects in terms of the number of faces, side and corners, without adult prompting.
	AT3 L2

Pupils use mathematical names for common 3d and 2d shapes and describe their properties including number of sides and corners. They distinguish between straight and turning movements, understand angle as a measurement of turn and recognise right angles in turns. They begin to use everyday non-standard and standard units to measure length and mass.




Knowledge and Understanding of the World

	Knowledge and understanding of the world
	Profile exemplification
	P Scales (Science, History, Geography, Art and Design, ICT and D&T)

	1 Shows curiosity and interest by exploring surroundings
	For example:

· Plays with materials, e.g. sand and water

· Shows curiosity about living things, e.g. woodlice under a log

· Handles and moves pieces of a construction toy

· Is familiar with everyday technology, e.g. the telephone

· Is aware of the routine passage of time, e.g. recognises when it is home time

· Recognises familiar people and places, e.g. the supermarket.
	P4 (Sc) Explores objects and materials provided, changing some materials by physical means and observing the outcomes, for example, when mixing flour and water.  Knows that certain actions produce predictable results, for example, that sponges can be squeezed.  Shows interest in a wide range of living things, handling and observing them, for example, on a visit to the farm, or on a walk in the woods collecting items.

P4 (Ge) Extends skills to help him/her explore the world.  Handles artefacts and materials given to him/her, for example, looking at the postal worker’s bag and letters, or using a bin to collect litter
P5 (Hi) Begins to communicate about activities and events in the past, for example, saying or signing ‘baby toys’, in response to personal items from their own early childhood

	2 Observe selects and manipulates objects and materials.  Identifies simple features and significant personal events
	For example:

· Stirs cornflour and water to mix them together

· Sorts a collection of leaves by size or shape

· Builds a tower with bricks

· Uses the start button on the tape recorder

· Recognises self in personal baby pictures

· Names and recognises school/park/shop in local environment

· Talks about family members, birthdays, holidays etc
	P5 (A&D) Handles or uses tools and materials purposefully.  Shows preference for activities and begins to carry out simple processes.  Chooses tools and materials that are appropriate to the activity, for example, picking brushes or rollers for painting.  Shows that he/she can create and apply familiar techniques to a task, for example, manipulating and shaping malleable materials to produce a desired effect or applying glue to the surface to make materials stick together in making a model
P5 (Sc) Groups objects and materials in term of simple features or properties, for example, temperature or colour

P4 (Hi) Recognises him/herself in pictures of the recent past.  Links the passage of time with a variety of indicators, for example, weekend activities, summer holidays or seasonal change



	3 Identifies obvious similarities and differences when exploring and observing

Constructs in a purposeful way, using simple tools and techniques
	For example:

· Observes that wood is hard but cotton wool is soft

· Knows that birds and butterflies both have wings

· Makes a model with boxes and glue and decides it is a boat

· Points out that the computer and the television have the same sort of screens

· Remarks that ‘mummy stayed with me at toddler group but now I stay by myself at school’

· Notices that you can buy shoes in one shop and food in a different shop

· Looks at pictures of Divali and Christingle and notices candles in both.
	P6 (Sc) Explores objects and materials provided in an appropriate way.  Recognises features of objects, for example, the features of living things in their environments, knowing where they belong, for example, eyes on a face, leaves on a tree.  Begins to make generalisations, connections and predictions from regular experiences, for example, expecting ice cream will melt, or making wheeled objects move faster by pushing on a smooth surface or down a slope.  Consistently sorts materials according to given criteria when the contrast is obvious.  Closely observes the changes that occur, for example, when materials are heated, cooled or mixed.

P6 (Hi) Recognises and makes comments about himself/herself and known people in pictures of more distant past.  Recognises some obvious distinctions between the past and the present in own life and communicates about these, for example, noting their attendance at a different school in the past
P6 (A&D) Shows an intention to create.  Starts to use tools, materials and simple actions to produce a piece of work.  Imitates the use of tools, materials and simple actions, for example, cutting.  Practices new skills with less support, developing knowledge of the processes of making, for example, selecting and gathering suitable resources and tools for a piece of work

P5 (Ge) Starts to sort and classify objects in terms of simple properties, for example, pebbles and rocks found on a local walk, according to colour and size

	4 Investigates places, objects, materials and living things by using all of the senses as appropriate

Identifies some features and talks about those features s/he likes and dislikes
	For example:

· Collects objects made from metal on a material hunt

· Describes the shapes, smells and textures of fruit and vegetables

· Selects a material to make a hat and says why it is suitable

· Chooses a favourite song and records it on a cassette

· In role play, dresses in 1950s clothes and describes likes and dislikes

· Identifies the uses of the different features of the outdoor area

· Talks about special meals within the family and why they like them
	P7 (Sc) Actively joins in scientific investigation

P8 (Ge) Recognises the physical/natural and human/man made features of places, for example, identifying building and their uses.  Uses simple geographical language to communicate their ideas about various locations, functions and roles 

P8 (Ge) Uses resources given to them and their own observations to respond to simple questions about places and people.  Shows some understanding of environmental awareness and how it relates to their own lives and they express their views on features of the environment which they find attractive or unattractive



	5 Asks questions about why things happen and how things work.  Looks closely at similarities, differences, patterns and change
	For example:

· Predicts what will happen if the ice cream is left in the sunshine

· Observes the pattern markings on a caterpillar and asks, ‘What do caterpillars like to eat?’

· Uses wood for the model because it won’t bend but the cardboard will

· Knows that the computer, television and tape recorder all have plugs and use electricity

· Draws pictures showing the changes to the tadpoles over time

· Comments that there are two different ways to get from the classroom to the hall

· Remarks that we all have breakfast but we do not all eat the same food.
	P8…observe patterns or regular changes in features of objects, living things and events, for example, chrysalis/ butterfly day/night.


	6 Finds out about past and present events in own life and those of family members and other people s/he knows.  Begins to know about own culture and beliefs and those of other people
	For example:

· Brings some of her/his old baby clothes for the classroom collection

· Designs a party invitation using a computer program

· Asks the visiting policeman about how he helps people

· Collects and sorts pictures of old dolls and toys

· Makes a weather diary for a week

· Following a visit, draws a picture of the inside of a synagogue

· Describes how the family celebrates the birth of a new baby.
	P7 (Hi) Begins to recognise some distinctions between the past and present in other people’s lives as well as their own and communicate about these in simple phrases and statements.

P8 (Hi) Indicates if personal events and objects belong to the past or present.  Can recount episodes of their own past and some details from other historical events with prompts



	7 Finds out about and identifies the uses of everyday technology and uses information and communication technology and programmable toys to support her/his learning
	For example:

· Takes the torch apart to find out how it works

· Operates the tape recorder independently

· Double checks on the icon to start the paint program

· Role-plays a telephone conversation between two members of the family

· Controls the floor robot to make it go forwards and backwards

· As part of a group, makes a table of favourite pets using a simple software package
	P7 (ICT) Uses ICT to communicate meaning and express ideas in a variety of contexts, for example, choosing digitised photographs or video clips for their personal profiles.  Begins to choose appropriately pieces of equipment and software for an activity, for example, using a writing with symbols programme to send a message home
P8 (ICT) Uses ICT to communicate and present ideas, for example, recording sounds on tape and replaying them or taking photographs of their own work.  Extends capacity to manipulate or control software or devices, for example, using a mouse or keyboard to select on screen icons



	8 Builds and constructs with a wide range of objects, selecting appropriate resources, tools and techniques and adapting her/his work where necessary
	For example:

· Describe a plan for making a model of a lorry

· Draws a picture of the robot s/he intends to make

· Selects corrugated paper, straws and crepe paper for a collage

· Uses scissors, a hole punch and a glue spreader in making a calendar

· Uses cutting, joining and finishing to make stick puppets for the story

· Modifies a model to make it fit e.g. bigger, longer, etc
	P7 (D&T) Operates familiar products with support and explores how they work.  Use basic tools or equipment in simple process, chosen in negotiation with staff, for example, in cutting and shaping materials
P8 (D&T) With help, manipulates a wider range of basic tools in making activities, for example, joining components together to make his/her intended product.  Begins to contribute to decisions about what they will do and how, for example, communicating his/her approval of certain features of a process



	9 Communicates simple planning for investigations and constructions and makes simple records and evaluations of her/his work.  Identifies and names key features and properties, sometimes linking different experiences, observations and events.  Begins to explore what it means to belong to a variety of groups and communities
	For example:

· Plans an investigation to find out which ball bounces highest

· Sorts leaves into groups explaining that the grouping is based on smooth and serrated edges

· Makes a card for his/her brother incorporating a simple slider mechanism

· Uses simple software to create a bar chart from a list

· Uses a CD-Rom to find out what grandparents wore when they were children

· Notices the building of a new supermarket on the way to school and suggests they should add it to their map of the area

· Understands that harvest is linked to the work of farmers and is a time of sharing and saying thank you
	Sc 1 L2 Respond to suggestions about how to find things out and, with help, make their own suggestions about how to collect data to answer questions. They use simple texts, with help, to find information. They use simple equipment provided and make observations related to their task. They observe and compare objects, living things and events. They describe their observations using scientific vocabulary and record them, using simple tables when appropriate. They say whether what happened was what they expected

Sc3 L2 Identify a range of common materials and know about some of their properties. They describe similarities and differences between materials. They sort materials into groups and describe the basis for their groupings in everyday terms. They describe ways in which some materials are changed by heating or cooling or by processes such as stretching or bending.

Geo L1 Recognise and make observations about physical and human features of localities.


Creative Development

	Creative Development
	Profile Exemplification
	P Scales (Art and Design, Music, Design and Technology and Mathematical Development)

	1 Explores different media and responds to a variety of sensory experiences.  Engages in representational play
	Explores colour and texture by means of finger painting.

Joins in with songs, dancing and ring games

Imitates family roles in the “kitchen” area

‘Catches’ the wind in her/his coat whilst running in the playground.
	P4 (A&D) Explores materials systematically, for example tearing and scrunching paper to complete a collage.  Aware of starting and stopping a process.  Makes marks intentionally on a surface with fingers or tools, for example, pressing objects into clay or putting paint on paper.  Repeats an activity to make the same or similar effect

P5 (A&D) Chooses tools and materials which are appropriate to the activity, for example, picking brushes or rollers for painting.  Shows that he/she can create and apply familiar techniques to a task, for example, manipulating and shaping malleable materials to produce a desired effect or applying glue to a surface to make materials stick together in making a model
P5 (Music) Plays loudly, quietly, quickly and slowly in imitation.  Listen to and initiates distinctive sounds played on a particular instrument

	2 Creates simple representations of events, people and objects and engages in music making
	Remarks that ‘this material is my prickly hedgehog’

Sings familiar songs or taps out repeated rhythms

Uses props to support role-play, eg large blocks and boxes to create an airport

Squirms along the floor, pretending to be a snake
	P6 (A&D) Shows an intention to create.  Starts to use tools, materials and simple actions to produce a piece of work.

P5 (Music) Takes part in simple musical performances

P6 (Music) Responds to other pupils in music sessions.  Joins in and takes turns in songs and plays instruments with others

	3 Tries to capture experiences, using a variety of different media
	Paints a picture of a holiday.

Imitates and creates movement in response to music, eg marching, running, creeping, etc

Selects a shaker to accompany the music

Recreates a visit to the doctor in the role-play area.
	P6 (Music) Begins to play, sing and move expressively in response to the music or the meaning of words in song


	4 Sings simple songs from memory
	Hums a favourite pop song, singing the chorus from memory

Sings a song from memory in a show for parents.
	P5 (Number) Responds to and joins in with familiar number rhymes, stories, songs and games

	5 Explores colour, texture, shape, form and space in two or three dimensions
	Experiments with mixing different combinations of paint colours

Choose foil paper for the rocket

Tries several objects for the puppet’s body before choosing the cardboard tube
	P7 (A&D) Communicates ideas, events or experiences through their use of colour, form, line and tone.  Purposefully chooses colour or technique.

P8 (A&D) Develops ideas and uses materials and processes working in two or three dimensions

	6 Recognises and explores how sounds can be changed.  Recognises repeated sounds and sound patterns and matches movement to music
	Makes up a repeated rhythm with a small drum to match a piece of music

Chooses a cabasa to create the sound of the sea

Moves rhythmically and interprets the ‘sad’ and ‘happy’ music in different ways

Comments that the music is very spooky or scary

Notices that the sound can be changed by playing the different-sized chime bars.
	P6 (Music) Explores the range of effects that can be made by an instrument or sound maker

P7 (Music) Responds to prompts to play faster, slower, louder, softer.  Listens and contributes to sound stories, is involved in simple improvisation and makes basic choices about the sound and instruments used.

P8 (Music) Understands and responds to work, symbols and signs that relate to tempo, dynamics and pitch

	7 Uses imagination in art and design, music, dance, imaginative and role play and stories.  Responds in a variety of ways to what s/he sees, hears, smells, touches and feels
	Scrunches pieces of coloured paper to create a 3D effect on a picture

Acts out a narrative as part of a group, choosing a particular voice to suit the character

Talks about feeling invoked by a piece of music of dance
	P7 (A&D) Working in one or two dimensions, intentionally represents or symbolises an object or emotion

P8 (music) Creates own simple compositions, carefully selecting sounds.  Creates simple graphic score using pictures or symbols

	8 Expresses and communicates ideas, thoughts feelings using a range of materials, suitable tools, imaginative and role play, movement, designing and making and a variety of songs and musical instruments
	Paints what s/he thinks the queen’s bedroom in the story might look like

Comments that the music sounded like birds so s/he was trying to make the dance movements look like flying and hopping

Hands out ‘menus’ and invites other children to the ‘restaurant’

Sorts a selection of fabrics and describes preferences
	L1 Pupils respond to ideas. They use a variety of materials and processes to communicate their ideas and meanings, and design and make images and artefacts.. 

	9 Expresses feelings and preferences in response to art work, drama and music and makes some comparisons and links between different pieces.  Responds to own work and that of others when exploring and communicating ideas, feelings and relationships through art, music, dance, role play and imaginative play
	Adds some very fine details to the mini-beast model

Remarks that the best part of the painting was the colour of the sea but that the ship is too small

Explains that s/he used raffia and wool in making the mat because s/he wanted two different textures

Suggests that the tambourine is shaken very softly to create the rain noise

Chooses different movements to represent the four seasons.
	L1 pupils describe what they think or feel about their own and others’ work.


Physical Development

	Physical Development
	Exemplification
	P Scales (Physical Education, Design and Technology and Art and Design)

	1 Moves spontaneously showing some control and co-ordination
	The child reacts to stories, music and rhythm, copying gestures and movements.  S/he manages her/his body to create intended movements but is sometimes and inaccurate judge of space in relation to others and unaware of safety in relation to large apparatus.
	P4 (PE) Movement patterns are established and performs single actions, for example, rolling, running, jumping or splashing.  

Responds to simple commands, for example, ‘stop’

	2 Moves with confidence in a variety of ways, showing some awareness of space
	The child creates gestures and movement in response to stories, music and rhythm and judges body space in relation to spaces available,  The child shows some accuracy in activities involving hand-eye coordination.
	P5 (PE) Explore a variety of movements and shows some awareness of space

P6 (PE) Moves in a variety of ways, for example, slowly and quickly
P6 (PE) Links movements in a simple sequence, although may require support to do this 

	3 Usually shows appropriate control in large and small scale movements
	The child negotiates space successfully, adjusting speed and direction to avoid obstacles and showing respect for other children’s personal space.  S/he shows control in balancing, holding a fixed position and using large pieces of apparatus.  S/he demonstrates some control in mark-making activities and using tools and equipment, for example snipping plasticine with scissors
	P7 (PE) Control and co-ordination skills are developing, for example, kicks a ball towards a target or throws a ball to a partner.  Stops and starts with some accuracy

	4 Moves with confidence, imagination and in safety.  Travel around, under, over and through balancing and climbing equipment.  Shows awareness of space of self and others
	The child negotiates small and large spaces successfully, jumps off objects and lands safely.  S/he uses gesture and movement to express feelings and experiences.  The child thinks about space when planning movements/activities and uses space safely when running, dancing and climbing.
	P8 (PE) Moves with some control and co-ordination, for example, travels under and over climbing equipment
P8 (PE) Uses small and large apparatus safely.  Aware of space, themselves and others

	5 Demonstrates fine motor control and coordination
	The child shows fine motor control when manipulating small objects, for example threading large beads, posting objects into shape sorters and picking up small objects such as counters.  S/he demonstrates control when using pencils, chalks, paintbrushes, scissors etc and good mouse control when using a computer.
	P7 (D&T) Operates familiar products with support.  Uses basic tools or equipment in simple processes, chosen in negotiation with staff, for example, in cutting or shaping materials
P7 (A&D) Shows confidence in using a variety of processes and makes appropriate use of tools and material

	6 Uses small and large equipment, showing a range of basic skills
	The child demonstrates increasing control in using equipment for climbing, scrambling, sliding and swinging.  S/he shows a range of skills in handling objects, for example rolling, throwing, catching and kicking, using balls, bats, hoops, bean-bags etc
	P8 (PE) Uses small and large apparatus safety.  Aware of space, themselves and others

	7 Handles tools, objects, construction and malleable materials safely and with basic control
	The child manipulates materials successfully to achieve the required effect using simple tools.  S/he shows awareness of safety issues, for example in the way that s/he carries equipment and materials.
	P7 (A&D) Shows confidence in using a variety of processes and makes appropriate use of tools and materials.

P7 (D&T) Operates familiar products with support and explores how they work.  Uses basic tools or equipment in simple processes, chosen in negotiation with staff, for example, in cutting or shaping materials
P8 (D&T) With help, manipulates a wider range of basic tools in making activities

	8 Recognise the importance of keeping healthy and those things Which contribute to this.  Recognise the changes that happen to his/her body when s/he is active
	The child shows understanding and knowledge of factors that contribute to good health, for example eating, sleeping, exercise and hygiene.  S/he may observe and talk about changes that occur during and after periods of activity.
	P8 (PE) Recognises changes that happen to his/her body when he/she is active



	9 Repeats, link and adapts simple movements, sometimes commenting on her/his work. Demonstrates co-ordination and control in large and small movements and using a range of tools and equipment
	The child varies and combines skills and actions to suit particular activities.  For example, s/he can work cooperatively with a partner using a ball, bat and ball etc or combine movements to create a dance sequence.  S/he shows understanding of good practices relating to health and the effect of exercise on her/his body.  S/he understands how to exercise safely and practises appropriate safety measures without prompting when using tools and equipment.
	L1 Pupils copy, repeat and explore simple skills and actions with basic control and coordination. They start to link these skills and actions in ways that suit the activities. They describe and comment on their own and others’ actions. They talk about how to exercise safely, and how their bodies feel during an activity.


	FSP
	P.S.E.
	Communication, language and literacy
	Mathematical Development
	KUW
	CD
	PD

	
	DA      SD       ED
	LCT               LSL              R               Wr
	NLC               Calc        SSM
	
	
	

	1
	P4
	P4
	
	P4

P5
	P4
	P4
	P4
	P5
	P5
	P5

P6
	P4(sc)

P4(geo)

P5(his)
	P4(A&D

P5(A&D)

P5 (mus)
	P4 (PE)



	2
	
	
	P5
	P6
	
	P5
	P6
	P6
	P6
	P5
	P5(a&d)

P5(sc)

P4(h)
	P6 (A&D)

P5 (mus)

P6 (mus)
	P5 (PE)

P6 (PE)



	3
	
	P5
	P5
	
	P7
	P6
	
	P7
	P7
	P7
	P5(geo)

P6(sc,h,a&d)
	P6 (mus)
	P7 (PE)

	4
	
	P6
	
	P7

P8
	P8
	P7
	P7
	P7
	1C

L1(AT2)
	P8
	P7(sc)

P8(geo)
	P5 (num)
	P8 (PE)

	5
	P8
	P7
	P6
	P7

P8
	1B
	
	!b

L1(AT3)
	1C 1B

L1(AT2)
	1C

L1(AT2)
	P7
	P8
	P7 (A&D)

P8 (A&D)
	P7 (DT)

P7 (A&D)

	6
	
	P8
	
	P7
	
	P8
	P8
	1C
	1C
	P8
	P7(h)

P8(h)
	P6 (mus)

P7 (mus)

P8 (mus)
	P8 (PE)

	7
	
	P8
	P7
	P7
	1B

L1(AT2)
	
	L1(AT3)
	1B

L1(AT2)
	P8)
	1C

L1(AT3)
	P7(ict)

P8(ict)
	P7 (A&D)

P8 (mus)
	P7 (A&D)

P7 (DT)

P8 (DT)

	8
	
	P8
	P8
	1A , B

L1
	L1(AT2)
	
	L1(AT3)
	P8
	Part of

L1(AT1)
	L1(AT1)
	P7(dt)

P8(dt)
	L1
	P8 (PE)

	9
	
	
	
	Part of L2(AT1)
	L2(AT2)
	Part of

L2(AT2)
	1A

part of L2(AT3
	Part of

L2(AT2)
	Part of

L2(AT2)

L2(AT1)
	Part of

L2(AT3)
	L2 (sc1)

L2 (sc3)

L1 (geo)
	L1
	L1


Code

PSE – Personal , social and emotional development


NLC – numbers as labels and for counting



  DA-     Dispositions and attitudes





Calc - Calculating







SD –   Social development






SSM-  Shape,space and measures



ED -
 Emotional development







LCT-   Language for communication and thinking


KUW-Knowledge and understanding of the world
LSL –  Linking sounds and letters





CD -   Creative development
R-        Reading







PD -  Physical development
Wr      -Writing
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